
Pupil premium strategy statement 

This statement details our school!s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year!s spending of pupil premium had within our 
school.  

School overview 

Funding overview 

Detail Data

School name Dial Park Primary 
School

Number of pupils in school 299 – this doesn’t  
include the nursery 
children

Proportion (%) of pupil premium eligible pupils We receive PP for 140 
children - FSM

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended)

2021-2024

Date this statement was published September 2022

Date on which it will be reviewed September 2022 then 
October 2023 to check 
data. 

Statement authorised by James Clark

Pupil premium lead James Clark

Governor lead Karen Southwick

Detail Amount
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Pupil premium funding allocation this academic year

£187,635  
Financial year 2021/22 
This figure includes 
FSM, LAC & Adopted 
children

Recovery premium funding allocation this academic year
£10,060 
Financial year 2021/22

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable)

£0

Total budget for this academic year 
If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year

£1,829,149
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Part A: Pupil premium strategy plan 

Statement of intent 

Challenges 
This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

We believe that every child has the right to access an amazing curriculum and to thrive 
in school. We aim to narrow the gap between children of different backgrounds by 
ensuring they have opportunities to learn basic skills and experience a broad 
curriculum which is full of exciting opportunities. In this way children from a range of 
different backgrounds can unite through excellence of opportunity and outcomes. Our 
values run through everything that we aim to achieve and we align our curriculum to 
them and reward through them.  

Our strategy sets out to achieve all of this by ensuring our teachers are given 
opportunities to become professionally the very best they can. This will then ensure 
our curriculum and professional school endeavours are well planned, monitored and 
amended in light of evidence gathered. This in turn maximises the potential outcomes 
for our children.  

All of the above is driven by research, both external (eg EEF) and internal (eg NPQH 
and research) to ensure that time (our most precious resource) is not wasted. 

As a result our strategy is a simple one which spans all subjects and groups; to create 
the best outcomes for all children through dedicated CPD on proven research 
approaches. This is achieved by ensuring teachers are life long learners and thus 
children are given access to the very best curriculum and opportunities we can offer.

Challenge 
number

Detail of challenge 

1 Early years foundation stage have historically academically low starting points - Data indicates  
that groups of children enter reception class with basic and other skills which are significantly 
below their peers nationally. These children need to be given additional support. Now that we 
have taken on the nursery and 2 years olds (2017 amalgamation) into our school we can ensure 
that teaching systems are aligned to maximise potential outcomes from the earliest opportunity. 

3



2 Outcomes in Reading - Reading progress in KS2 has rapidly improved between 2019 and 2022. 
Outcomes in reading in KS2 SATs 2022 were significantly above national. Reading progress 
was +4 and reading secure was 85% with 47% attaining greater depth. Children enter Nursery 
with low starting points in reading and this, coupled with high mobility of pupils into school 
(generally with below national  average reading ability), raises the need for a constant drive to 
improve reading outcomes and progress. Phonics teaching from our approved scheme from 
EYFS to key stage 2 has been prioritised and this along with utilising other graduated ap-
proaches to reading and vocabulary acquisition has resulted in phenomenal results in 2022 KS2 
SATS.  Technology has been utilised and this has accelerated spelling and grammar outcomes 
that improve comprehension. This has ensured children are able to achieve greater depth in 
Reading through high challenge for those children that are capable / gifted. The acid test is now 
to see how this develops over the coming years. 

3 Outcomes in Writing - Outcomes for 2022 KS2 were excellent - Progress was +3.04 and attain-
ment was 73% secure and 19% greater depth.We need to continue the progress trajectory for 
writing across the school by ensuring that we achieve better attainment outcomes over time. A 
system is now embedding to approach to teaching writing that builds on the principles of good 
mark making and phonics teaching. This has begun to incorporate grammar and spelling techno-
logy alongside a stimulating curriculum which engages children giving them audience and pur-
pose to write. Ensuring children are able to achieve greater depth in Writing through high chal-
lenge for those children that are capable / gifted. 

4 Outcomes in Maths - Maths progress in KS2 has rapidly improved between 2019 and 2022. 
2022 KS2 SATs progress and attainment data was excellent. We attained 81% secure and 53% 
greater depth outcomes and progress was +5.35. White Rose approaches coupled with cutting 
edge EEF endorsed technology in “learning by questions” throughout KS2 and year 2 have pro-
duced significant gains and met the previous challenges head on. Interventions which are 
proven over the years are also utilised along with other maths based computer applications to 
further bolster Maths attainment and progress. Ensuring children are able to achieve greater 
depth in Maths through high challenge for those children that are capable / gifted. 

5 Attendance - Our autumn 2022 data indicates that we have targeted attendance well but there is 
still some way to go. Covid obviously had a huge impact on previous figures. However, some 
families and children need to develop a better understanding of the importance of good attend-
ance and its impact on academic achievement. Through utilising a skilled pastoral teacher and 
providing class teachers release time we can implement a strategic approach where supportive 
home visits go hand in hand with high expectations and formal processes to impact positively 
on improved attendance. Our approach remains supportive yet firm. 

6 Inclusion and mobility  - Our school is a place parents choose when their children have addi-
tional and very specific needs. This choice is made both at the start of their school life and also 
during their school lives when parents believe that needs may not be not being adequately met 
at other schools. This has the potential to put our classes and school under some strain. To 
counter this we have built in support for all tiers of our school community. We have a dedicated 
non class based SENCO to support inclusion and to ensure that parents and pupils are fully sup-
ported in their journey through Dial Park. This ensures our vulnerable learners needs are identi-
fied rapidly and plans are put in place to meet these needs which is vital for improving our at-
tainment and progress scores in KS2 results. Adapting the curriculum in order to make it access-
ible for all and utilising additional support to build towards increased educational outcomes and 
independence over time are both a challenge and a priority. 

7 Ensuring our teachers are highly skilled in their classroom and as subject leaders - During chil-
dren’s weekly forest school sessions teachers are released (Being The Best Teacher I Can Be) to 
lead their subjects and partake in personalised CPD. This is captured, reported and shared in 
their personal CPD big books with colleagues and school governors. Supporting teachers to 
become evidence informed researchers which will impact on their teaching and leadership. In 
2022-2023 we are utilising our newly appointed deputy headteacher to run 1:1 coaching ses-
sions with all teachers to ensure their CPD and performance management are bespoke to in-
crease the opportunity of improved outcomes. 

8 Enrichment - Children may not get high quality, wider enrichment opportunities outside of 
school so we utilise specialists. A small group of well-established and highly skilled specialist 
teachers bring expertise and enrichment to the curriculum ensuring breadth and enjoyment. Spe-
cifically these specialists work with children weekly in Forest School, Music, Dance, Gym-
nastics, PE and Computing.
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Intended outcomes  
This explains the outcomes we are aiming for by the end of our current strategy plan, 
and how we will measure whether they have been achieved. 

9 Curriculum - Many of our pupils do not experience things that the average child would experi-
ence in their day to day lives. As a result our curriculum is designed to be truly enriched, chro-
nological through space and time and have excellent subject interconnection so that it is exciting 
and meaningful to children.  

10 Ensuring children catch up as quickly as possible post covid. Our most vulnerable and disad-
vantaged children (of which we have a high percentage) missed out on learning opportunities 
due to the covid lockdowns and many experienced more losses than most children nationally. As 
a result we have to ensure that catch up funding along with pupil premium funding narrows this 
attainment and experience gap rapidly. This is to be achieved through one-to-one and small 
group tutoring utilising the national tutoring scheme. It will also be achieved through other addi-
tional support such as learning by questions and further specific core subject interventions. 

Intended outcome Success criteria

Enhanced teacher CPD 

DFE 2016 “standards for professional 
development” linking to implementing EEF 
guidance as subject leaders. 

Our newly appointed deputy headteacher leads 
on coaching staff and using the GROW model 
to support this as a part of her masters in edu-
cation. Subject leaders can articulate the cur-
rent position, desired outcomes and how they 
intend to achieve them with clarity. Equipping 
teachers with the skills and providing them 
with 1:1 coaching alongside the time (weekly) 
to conduct deep and meaningful work in their 
subject / personalised CPD.  Utilising triangu-
lation of subject leader knowledge by enga-
ging in class dives into outcomes and pupil 
voice exercises. Capturing this in reflective 
journal form in being the best teacher I can be 
(BTBTICB) books. Using these findings to 
make positive changes that impact on out-
comes.

Improved maths outcomes  

EEF - Feedback +6; Homework +5; Mastery 
learning +5; Metacognition and self regulation; 
small group tuition +4. 

Progress and attainment measures demonstrate 
that our work and subsequent activity is hav-
ing positive impact on the gap between school 
and national data. PP children are achieving 
more in line with national data sets. Children 
enjoy maths! We attain a good number of 
greater depth outcomes. Homework is set 
through apps like spell zone, Learning by 
questions and Rockstar times tables. 
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Improved writing outcomes 

EEF - Feedback +6; Mastery learning +5; 
Metacognition and self regulation; small group 
tuition +4. 

Progress and attainment in writing is im-
proved and the gap between our school and 
national data decreases. Our curriculum 
provides purpose and enjoyment in writing. 
Children build a love of writing beautifully for 
a range of audiences as they move through the 
school as set out in our well developed writing 
policy. We attain a good number of greater 
depth outcomes. 

Improved reading outcomes 

EEF - Feedback +6; Reading comprehension 
strategies +6; Homework +5; Mastery learning 
+5; Metacognition and self regulation; small 
group tuition +4. 

Progress and attainment in reading is im-
proved and the gap between our school and 
national data in reduced. Children will in-
creasingly be able to articulate a love of read-
ing and demonstrate progressively the skills 
and knowledge to achieve this. Our systems, 
resources (both human and physical) and 
whole school reading environments breath ex-
citement to ensure children have the best 
chance to enjoy a life long love of reading. We 
attain a good number of greater depth out-
comes. 

Improved attendance  

EEF - Parental engagement +4

Our systems for attendance are supportive yet 
firm. Parents are listened to and given oppor-
tunities to improve attendance alongside firm / 
fair systems that encourage children to be 
punctual and to attend well. Our data will in-
dicate that PP children are attaining at an in-
creasingly higher rate and if not there is a trail 
of evidence to demonstrate what we are doing 
to improve the situation. 

Acellerated progress to catch up in basic core 
skills post covid.  
EEF - Teaching assistant interventions +4;  

Children benefit from additional adults, cut-
ting edge  EEF aligned technology alongside 
utilising covid funded laptops at home to nar-
row the attainment gap. 

Improved self esteem and confidence post covid 
EEF - Social and emotional learning +4

Children benefit from well developed Forest 
School provision every week which supports 
their post covid rehabilitation through con-
necting with each other and nature.
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Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) 
this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £58,437 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed

Dedicated weekly 
continuous 
professional 
development  
DFE 2016 “standards 
for professional 
development” linking to 
implementing EEF 
guidance as subject 
leaders. 

The 2016 DFE “standards for professional devel-
opment implementation guidance” sets out the 
clear rationale of the importance of teacher CPD. 
Coaching through the “grow coaching approach 
1:1 with the DHT improves teacher CPD and pupil 
outcomes. 

1,2,3,4,7 & 9

Small group and 1:1 tu-
toring support.  

EEF -  One to one tuition 
+5; teaching assistant 
interventions +4. 

DFE research into tutoring approaches and small 
group intervention to achieve the best outcomes 
across the school. Tutoring focussed on UKS2 to 
maximise outcomes for pupils transitioning to year 
7. 

2,4,6 & 10
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Targeted academic support (for example, tutoring, one-to-one support 
structured interventions)  

Budgeted cost: £105,375 

Utilising technology to 
narrow the attainment 
gap in language and 
comprehension.  

EEF - Oral language in-
terventions +6; feedback 
+6; Phonics +5; Reading 
comprehension strategies 
+6. Metacognition and 
self regulation +7; Indi-
vidualised instruction +4.

Training support staff in implementing WEL-
COMM and language link for our EYFS and KS1 
children to assess and improve language and 
speech acquisition.  

Use apps on LBQ devices to narrow the vocabu-
lary gap through guided and structured lessons that 
assess through algorithms - Grammarsaurus and 
Spellzone. 

Embed morphology approach to learning word 
classes - especially in LKS2 as phonics becomes 
secure.  

Further train and embed phonics teaching through 
our approved scheme.  

Deepen use of bedrock vocabulary and spell zone - 
both of which have had huge impact on 2022 SATs 
results.  

Utilise learning by questions devices across key 
stage 1 and 2 to accelerate progress in basic skills. 
Use “tracked classes” top measure assessment out-
comes in its implementation. 

1,2,3,6 & 7 

Activity Evidence that supports this 
approach

Challenge 
number(s) 
addressed
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Reading recovery teacher 
/ reading trainer. 
EEF - Reading compre-
hension strategies +6; 
Phonics +5; Parental en-
gagement +4;  Teaching 
assistant interventions +4 

Reading recovery is a proven, research 
approved, method to accelerate reading 
progress. Our reading recovery teacher 
supports children and trains staff and vo-
lunteers in reading approaches that max-
imise reading outcomes.  
Bedrock and spell zone to be continued 
across the school alongside a morphology 
approach to learning spellings. Data 
demonstrates excellent gains. 

2,6,7 & 10
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Additional adults across 
the school  

EEF - Reading compre-
hension strategies +6; 
Phonics +5; Parental en-
gagement +4;  Teaching 
assistant interventions +4  
One to one tuition +5 
Metacognition and self 
regulation +7. 

Well trained staff in a range of proven 
interventions such as the early reading 
initiative, better reading partners, Power 
of 2,  

Adults utilised to teach approved phonics 
scheme to well assessed and fluid groups 
in EYFS and KS1 with phonics principles 
also applied to teach in KS2 where 
needed - especially where gaps are as-
sessed due to covid. All KS2 staff are 
trained in phonics instruction. 

Contribution to the national tutoring pro-
gramme for school based tutor.  

Adults trained in use of technology such 
as EEF aligned learning by questions to 
accelerate progress for PP children.  

1:1 support for children with identified 
need through an EHCP or because they 
have specific needs with the mindset of 
reducing 1:1 as time progresses to en-
courage independence.  

Increase SALT buyback from 3 to 5 
hours per week.  

Language link to ensure SALT ap-
proaches narrow the language and vocab-
ulary gap for disadvantaged children. Li-
aise with SALT team closely to improve 
impact.  

Additional adults in EYFS to teach inter-
ventions such as “squiggle while you 
wiggle” to improve motor control in early 
mark making. 

1,2,3,4,6,8,9 & 10

Improve outcomes in 
maths 

EEF - Metacognition and 
self regulation +7; Indi-
vidualised instruction +4. 

Continue to invest in white rose maths 
materials and resources across the school 
to minimise photocopying and maximise 
progress in maths. Endorsed by the DfE.  

Partake in the early mats programme 
through NCETM

4 & 7
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Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £55,637 

Total budgeted cost: £ 219,449 (We invest more than we are allocated)  

Activity Evidence that supports this 
approach

Challenge 
number(s) 
addressed

Forest school for all chil-
dren  

EEF - Social and 
emotional learning +4

Teaching children life skills such as resi-
lience, team work and our values. Chil-
dren are able to identify names of trees, 
light fires and use tools responsibly. It 
enhances wellbeing which is of high im-
portance post lockdown isolations in 
what were sometimes cramped home en-
vironments.

6,7,8 & 9

Pastoral teacher 3 days 
per week to ensure at-
tendance for disadvant-
aged / all children is im-
proved.  
EEF - Parental 
engagement +4

Through utilising a skilled pastoral 
teacher and providing class teachers re-
lease time we can implement a strategic 
approach where supportive home visits 
go hand in hand with high expectations to 
impact positively on improved attend-
ance. 

5 & 6

SENCO full time release 

EEF - Parental 
engagement +4

Funding the full time release of the 
SENCO to ensure that our most vulner-
able and disadvantaged children receive 
the right support at the right time. Ensur-
ing the correct external support is reques-
ted and implemented. Supporting parents 
in EHCP applications to navigate the 
SEND support offer.

6

Breakfast club for all 
children  
EEF - Social and 
emotional learning +4

Open every morning from 8AM for all 
children to ensure children have a heavily 
subsidised breakfast every morning.

8

Contribution to free 
school meals

To ensure all children are fed 8
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 
This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 
academic year.  

A range of interventions continued to run through last academic year through the use 
of face to face socially distanced learning and through utilising digital media to learn. 

KS2 outcomes for 2021-2022 cohort put us well above national average for attainment in se-
cure and greater depth outcomes. Progress scores are also significantly above average. This 
give a strong indication that our pupil premium strategies are working well.  

Although no BRP and only four SERI interven5ons have taken place this year due to staff absences and 
covid there has been much to celebrate.  

Reading Recovery scores and the number of children receiving the interven5on have remained similar 
to last year as the Reading Recovery teacher took on more children than normal and dropped other 
interven5ons in an effort to catch up the year 2 children who had missed learning in year 1 due to cov-
id. This helped to balance against the second wave of school closures this year. These children were 
bought to school during lockdowns and taught 1:1 throughout both school closures.  

Phonics Counts scores were beGer than last year. We had some very suppor5ve parents who heard the 
children read daily at home this year. This was mentored by teachers.  

The two post covid interven5on groups showed good improvement for year 5 and 6 children over the 
ten weeks they were implemented. 

proved to be efficient with children making 8 -9 months improvement on average.  

The Bedrock vocab trial showed a 60% gain in vocab over a four week trial. The UKS2 lead thought it 
was amazing and as our children’s vocabulary needs to improve right through school we bought into it 
for two years for KS2. 

Further data specifically set out below.  
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Interven'on 

Sep.21 – July 22

Based on total 
number of chil-
dren

Total average gain Based on number 
of Pupil Premium 
children

Total average gain 
for Pupil Premium 
children

BRP (test: Salford) 
10 weeks (3x per 
week)

4 Reading Age: 16 
months 
Comprehension 
Age: 15 months

2 Reading Age: 14.5 
months 
Comprehension 
Age: 12.5  months

Reading Recovery 
(test: Bri5sh Ability 
Scales) 
12-20 weeks (5x 
per week)

11 Reading Age: 11.5 
months 

8 Reading Age: 12.75 
months 

Phonics Counts 
(test: Pera) 
12-20 weeks (5x 
per week)

2 Reading Age: 5.5 
months 
Phonics Age: 1 
months

2 Reading Age: 5.5 
months 
Phonics Age: 1 
months

Inference Training 
(test: YARC) 
10 weeks (1x per 
week)

7 Reading Age: 21 
months 
Comprehension 
Age: 26 months

5 Reading Age: 18 
months 
Comprehension 
Age: 26 months

Year 6 Maths  
(test: SATS 16) 
Oct. – Apr.

12 22 marks 6 22 marks

Year 6 Reading 
(test: SATS 16) 
Oct - Apr

7 23 marks 5 25 marks5
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 
previous academic year. This will help the Department for Education identify which ones 
are popular in England 

SERI 
(test: YARC) 
10 weeks (4 x per 
week)

5 LeGer knowledge: 
2 months 
Word knowledge: 
10 months 
Sound 
knowledge:9 
months

0 0

Programme Provider

Learning by questions Learning by questions

Bedrock grammar Bedrock grammar

Spellzone Spellzone

Times tables rockstars Times tables rockstars
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Further information (optional)
We have an inclusion quality mark and were awarded ambassador status. Much of our 
work in this centred around being very good at inclusion but another strand is our well 
developed restorative approaches. This ensures children are involved in solving their 
own problems around relationships and empowers them to become independent in 
repairing relationships when they break down. The approach is a stockport initiative 
and we have been a centre of excellent for this over a number of years. Our children 
are able to build, maintain and repair relationships and our restorative champions are at 
the centre of sharing excellence in this approach. 
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